ABSTRACT
INTRODUCTION
School children have diverse learning abilities and their academic performances vary from one another. The ability to do read, write or do arithmetic calculations is very much essential to school-based learning. Unlike reading and writing, arithmetic is a basic academic skill that is needed for learning which includes the skills such as counting, calculating, reasoning etc. These skills are used for performing mathematical calculations. Unfortunately, many students in today's schools do not perform well in 
Mathematical Ability
It is commonly believed among teachers and educationists that mathematical ability is an inheritable special ability. Mathematical abilities include using mathematical symbols confidently, intuitive grasp of mathematical patterns and relationships, generalizing from the study of examples, remembering generalized mathematical relationships, rapid grasp of new material, rapid grasp of direction of a problem, manipulating algebraic expressions, ability to reverse mathematical processes, developing a clear mental picture of a problem, ability to view a problem from different angles, logical reasoning, thinking flexibly and so on (Kennard, 2001: 2-7) . It is essential to develop these abilities among the schoolchildren for their academic achievement.
Generally pupils find mathematics as a difficult subject and develop a negative attitude towards the subject.
Recent investigations in this field have shown a person of normal intelligence can easily cope with this subject.
Mathematical ability has nothing to do with general intelligence and it requires no talent at all (Geetha, 2008: 8) . Even then the accomplishment in mathematics is generally poor and pupils find it as a difficult subject. As a result the pupils may develop a phobia towards the subject. 
Dyscalculia
Learning disability is a real problem in today's society. A learning disability is nothing but difficulty in learning which hampers the ability to perform well in academics.
Learning-disabled students often find it difficult to acquire the basic skills which may pervade their performance in curricular and co-curricular activities. These children suffer from severe learning problems in the same way as experienced by mentally handicapped children or physically handicapped children in terms of their mental abilities or physical abilities respectively (Kumar & Raja, 2009: 9) .
A disability in learning mathematics is found across all ages and in all socio-economic classes. Children with learning disabilities experience even greater difficulty in mathematics than their peers with normal abilities.
Dyscalculia is a learning disorder in which pupils face severe difficulties in per forming mathematical computations. The term dyscalculia is the most widely used term for the learning problems and difficulties in mathematics faced by the learning-disabled children (Mangal, 2007: 249) . Dyscalculia or arithmetic disorder is a less widely known disability, similar and potentially related to other learning disabilities like dyslexia, dysgraphia, dysphasia or dyspraxia and is often not The study is of relevance to teachers in different educational environments dealing with children facing difficulties in mathematics. This study is highly beneficial in as it seeks to ensure the efficient teaching methods for dyscalculics to assimilate mathematical concepts through remedial instruction. An awareness that there are certain teaching methods and practical approaches which are effective with such children is essential for class teachers particularly of primary schools. Also the investigator being a student of mathematics felt the need for adopting a new instruction which would enable the mathematically disabled students to enhance their mathematical ability. Moreover, it would bring awareness to parents and teachers regarding different types of learning disorders in mathematics found among the children and the ways and means to overcome them. Therefore a study on remedial instruction on the performance of dyscalculic students at the primary level is being attempted.
Objectives
The study has the following objectives To find out whether there is any significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction.
To find out whether there is any significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Age.
To find out whether there is any significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Gender.
To find out whether there is any significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Locality.
Hypotheses
In the light of the above objectives, the following hypotheses were set up for the present study.
There will be significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction.
There will be significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Age.
There will be significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to
Gender.
There will be significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Locality.
Methodology
The single group experimental design was used for the present study. 46 dyscalculic students studying in Standard V were selected as the treatment group.
Sample
The investigators have selected the standard V students 
Treatment
The students of treatment group were given remedial instruction to improve their mathematical ability.
Remedial instruction for this study included different features such as blackboard work, group work and activities through visual explanations and hands-on experiences. This type of instruction can be valuable in presenting educational tasks to dyscalculics to acquaint them with the mathematical skills. The treatment lasted for a period of one week (7 days x 45 minutes).
Data Analysis
For the verification of the hypotheses, suitable statistical methods have been adopted. The statistical techniques employed for the analysis of data were mean, standard deviation and 't' test for dependent groups.
The analysed data are presented in the Tables 1 to 4 with the apposite interpretations.
Since p value is lesser than 0.01, the null hypothesis is rejected at 1% level of significance. Hence it is concluded that there is significant difference between the scores of the treatment group before and after remedial instruction. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction.
Since p value is lesser than 0.01, the null hypothesis is rejected at 1% level of significance. Hence it is concluded that there is significant difference between the scores of the treatment group before and after remedial instruction with regard to age. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction with regard to age.
Since p value is lesser than 0.01, the null hypothesis is rejected at 1% level of significance. Hence it is concluded that there is significant difference between the scores of the treatment group before and after remedial instruction with regard to gender. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction with regard to gender.
Since p value is lesser than 0.01, the null hypothesis is rejected at 1% level of significance. Hence it is concluded that there is significant difference between the scores of the treatment group before and after remedial instruction with regard to locality. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction with regard to locality.
Findings
There is significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction.
There is significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Age.
The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction with regard to Age.
There is significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Gender. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction with regard to Gender. Table 4 . Difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to Locality l There is significant difference between the mathematical ability test scores of the treatment group before and after remedial instruction with regard to
Locality. The mean scores show that the students of treatment group scored better after remedial instruction than before remedial instruction with regard to Locality.
Educational Implications
The findings of the study contribute to day-to-day 
